


	








SPED 391/392/396
SUPERVISED PARTICIPATION
IN SPECIAL EDUCATION

HANDBOOK






We prepare teacher leaders for a changing world.


School of Education
Buena Vista University
Storm Lake, Iowa 50588




Revised August 2011

[bookmark: _GoBack]



2

SPED 391/392/396
Supervised Participation 
in Special Education


Table of Contents
Introduction 	1
Goals and Rationale	1
Prerequisites for SPED 396 Supervised Participation - Special Education	2
Waiving Hours	2
InTASC Principles	3
InTASC and CEC	4
Expectations of Students	4
Required Assignments for Students	5
Grading	6
The Teacher as a Reflective Practitioner	7
Educating Students with Disabilities and Students with Diverse Needs	8
Responsibilities for Cooperating Teachers	8	

1a. Classroom Observation Report:  Development of Skills/Use of Data	9
Scoring Rubric	10
1b. Classroom Observation Report: Instructional Strategies	11
Instructional Strategies Checklist	12
Scoring Rubric 	13
1c. Classroom Observation Report: Individual/Group Motivation 	14	
Scoring Rubric 	15
1d. Classroom Observation Report: Managing Student Behavior	17
Scoring Rubric	18
Supervised Participation Activity Checklist	19
Supervised Participation 80 Hour Verification Form	21
Supervised Participation Requirements	22
SPED 396 Student Final Evaluation	23
SPED 396 Cooperating Teacher Final Evaluation	24		  	
 (
EDCO 260 
Directed Observation
EDCO
 290
/SPED 396
 
Supervised Participation
405 Attached to 
Methods
400’s Student Teaching
Progressive and Varied Field Experiences
*
)








*Additional endorsements may require extra field experiences. 
Introduction
This packet contains information regarding the course entitled, “SPED 396: Supervised Participation – Special Education”, which is required for Buena Vista University students (either seeking or who have an Iowa teaching license) who are seeking a Strategist I endorsement. This information is designed to inform students and classroom teachers of the purposes of Supervised Participation and of their roles and responsibilities during the classroom experience.


Goals and Rationale
The teacher preparation program at Buena Vista University provides students seeking teaching licensure with a minimum of three formal opportunities, excluding methods field experiences, to experience teaching in a classroom setting.  Students have the opportunity to observe teachers in action and to demonstrate emerging teaching skills through selected, guided activities with children having special needs. 
The Supervised Participation practicum has the following goals:
1. Students will demonstrate practical applications of education theory in actual classroom settings.
2. Students will formally observe the teaching process and record data from those observations.
3. Students will observe and identify a variety of instructional strategies, materials, methods of instruction, and technology currently used in schools. 
4. Students will gather information related to the duties, responsibilities, organizational roles, and professional interactions of educators.
5. Students will reflect on the various aspects of teaching through guided writings.

Students must complete a minimum of 80 hours in the classroom during Supervised Participation. Students from the Storm Lake campus typically complete this practicum during January Interim, while students at the Sites will complete the 80 hours during an eight week term. Other variations may be used.

Prerequisites for SPED 396 Supervised Participation - Special Education

To be eligible for SPED 396: Supervised Participation – Special Education and to ensure that students have an adequate base of information prior to enrolling in this course, enrollees should have:
· a minimum of a sophomore status at Buena Vista University
· completed a minimum of three courses required for licensure in special education  
· One of these courses must be SPED 205 Characteristics of Students with Multi-categorical Disabilities.  
· earned GPA of 2.5 within their coursework for licensure in special education

Although formal admission into the Teacher Education Program of Buena Vista University is not required for permission to enroll in this course, it is recommended.  Thus, the student seeking an undergraduate degree with licensure in special education is urged to review and actively work to meet all of the components required for program admission.  

Waiving Hours

SPED 391 Supervised Participation in Special Education    1 Credit

This field experience includes 40 credit hours in an appropriate special education classroom setting. The student would perform duties typically assigned to a teacher aide. The course is limited to students who have completed sufficient previous experiences and can provide documentation verifying those experiences to have included a minimum of 40 credit hours working in an appropriate special education classroom in an aiding capacity. Qualified students must apply for and submit appropriate documentation to the education coordinator or appropriate personnel for consideration. P/F grading.

SPED 392 Supervised Participation in Special Education    0 Credits

This field experience is intended for students who have completed a minimum of 80 credit hours of verified experience in an appropriate classroom setting and who have not received credit for this experience as part of other course work. Qualified students can apply to have this course added to their transcript for no credit. Students must demonstrate an understanding of the classroom environment and must provide sufficient documentation and other evidence to verify a satisfactory classroom experience at the pre-student teaching level. Qualified students must apply for and submit appropriate documentation to the education coordinator or appropriate personnel for consideration. P/F grading.




InTASC Principles

Buena Vista University’s Teacher Education Program is based on the Interstate New Teacher Assessment and Support Consortium (InTASC) Principles and the practitioner candidate developing as a Reflective Practitioner. The development of the student teacher is based on these foundational areas, with the student teaching experience serving as the capstone to the Teacher Education Program. The series of principles developed by InTASC serve as a resource for dialogue and establishing expectations for beginning teachers.

The standards have been grouped into four general categories to help users organize their thinking about the standards.

Learner Development

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.

Content

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

Instructional Practice

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

Professional Responsibility

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and
opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

InTASC and CEC

The guidelines associated with Buena Vista University’s teacher preparation program in special education were derived from the InTASC principles above, as well as, the common core areas identified in the Council for Exceptional Children’s (CEC) report What Every Special Educator Must Know:  The International Standards for the Preparation of Special Education Teachers.  This report outlines a specific set of knowledge and skills nationally recognized by experts in the field of special education as composing a common core for all teachers in special education regardless of the area of exceptionality in which they work.

Together, the InTASC principles and the CEC common core serve as the basis for preparatory coursework and program evaluation in the area of special education.  Areas identified within the CEC common core are as follows:

1. Philosophical, historical, and legal foundations of special education
2. Characteristics of learners
3. Assessment, diagnosis, and evaluation
4. Instructional content and practice
5. Planning and managing the teaching and learning environment
6. Managing student behavior and social interaction skills
7. Communication and collaborative partnerships
8. Professionalism and ethical practices

Expectations of Students

Students enrolled in this course are expected to:
1. Contact, in person, the classroom teacher with whom they will be working, within one week of obtaining classroom assignments for this practicum.  At this time, the students are to introduce themselves, provide the classroom teacher with an informational packet, and work together in deciding the best time for the students to work in the classroom. (Some Sites may prefer to send materials to cooperating teachers via mail).  It is the responsibility of the student to verify at the beginning of the practicum that the cooperating teacher has received materials.
2. Look, dress, behave, and speak in a professional manner befitting a representative of Buena Vista University.  All attire should be professional. Grammar used should be correct, with a minimum of slang.  All student behavior should reflect responsibility and maturity.
3. Arrive at the school at the specified day and time.  SPED 396 is expected to be a full-time experience over the course of the 80 hours. Students on the Storm Lake campus will typically complete this course during January Interim, while students attending a Center program will complete this practicum during an eight week term in which he/she enrolls. 
4. Tardiness and absenteeism are not acceptable. If extenuating circumstances prevent the BVU student from attending the classroom and providing prior notice, he/she is to phone his/her teacher and university supervisor as soon as possible prior to the absence. A minimum of 24 hours notice must be given to the cooperating teacher if the BVU student is unable to be present in the classroom at the specified time.  The BVU student is also required to contact the Teacher Education Program Office at the respective Site in which he/she is enrolled. 
5. Take this project and students' commitment seriously.  The administration and teachers of participating schools expect punctuality, cooperation, assistance, maturity, enthusiasm, responsibility, and initiative from all students.

Required Assignments for Students

During this practicum, students must complete the following assignments, and submit them at the end of the semester/term. 

1.   Classroom Observation Reports. Each student must complete four different observation reports.  The topics will include the components of the Reflective Practitioner from the following list:
    	1a. Development of Skills/Use of Data (INTASC #6, CEC #4)    
1b. Individual/Group Motivation (INTASC #3, CEC #5)
    	1c. Instructional Strategies (INTASC #8, CEC #2, 5)
    	1d. Managing Student Behavior (CEC #6)

Guidelines for each of these observation areas are found later in this Handbook (see pages 9-18).  The guide sheets have been designed to direct students to observe the application of theoretical approaches, educational principles, and/or teaching techniques to a classroom setting.  In preparing to make observations, students should select an area of observation and become very familiar with the theoretical bases and items to observe. Each day after observing in the classroom, students should jot down their observations regarding each area. Observation summaries should discuss the theories, principles, and techniques observed how they were applied in a classroom setting, and an analysis of the soundness or appropriateness of such theories, principles, and techniques in educational settings.

2. Supervised Participation Activity Checklist. The Supervised Participation Activity Checklist (see pages 19-20) is a listing of the activities that need to be accomplished during the Supervised Participation Experience. This checklist has been designed to help the cooperating teacher provide a more structured and extensive experience for the student, and to pinpoint those activities BVU had identified as necessary in the Supervised Participation Experience. The supervised participant must work with the cooperating teacher in planning for and accomplishing, the activities listed. As each activity is completed, the form is dated and initialed by both the BVU student and the cooperating teacher. It is strongly recommended that a few minutes be taken each day to review and to sign this form so that it will be easily completed by the end of the Supervised Participation Experience. 

3. Supervised Participation 80 Hours Verification Form. Students will be asked to complete an Hours Verification Form to be submitted to the Field Experiences Director/Education Coordinator upon completion of the minimum 80 hours required for this practicum.  (See page 21.)

4. Exit Meeting. All students will be required to meet with the assigned supervisor after the completion of Supervised Participation. These meetings will be held before a grade is given. The student’s failure to schedule this prior to the end of the semester/term will result in a Failure for this experience.

5. Teacher Evaluation.  All cooperating teachers are required to submit an evaluation of the BVU student’s performance during the assigned Supervised Participation. (See pages 21 and 24.)

At the completion of the Supervised Participation the Field Experiences Director/Education Coordinator must receive all written materials identified above before a final grade can be assigned.  Failure to submit the required items will result in a Failure for this practicum experience. 
	
Grading
The grading procedure for SPED 396: Supervised Participation – Special Education follows the Pass/Fail system. In order to earn a Pass, students must complete the following:
1. Submit all required assignments and completed documentation; commensurate with University level performance.
2. Fulfill the time requirements of a minimum of 80 hours in the classroom;
3. Receive a favorable evaluation from their cooperating teacher(s).






























The Teacher as a Reflective Practitioner

The School of Education at Buena Vista University has adopted the philosophy of "The Teacher as a Reflective Practitioner." In this philosophy, a reflective teacher is seen as a teacher who makes rational, ethical, objective choices about what and how to teach, and who assumes the responsibility for those choices. Reflective teachers continually ask themselves questions such as: “What am I teaching and why?” “How am I teaching and why?” “Are my students learning, why or why not?” “How can I improve my teaching?”
Reflective teaching requires a continuous cycle involving: identifying the goals and planning the methods of instruction; implementing that instructional plan; observing and collecting information on the results of instruction; making judgments regarding success or failure, intended or unintentional outcomes; identifying the goals and planning the methods of instruction for the next lesson. 
              A Model of Reflective Teaching

Reflective Teaching
 (
The teacher observes
a classroom event or student behavior
)

 (
Puts plan into action; 
monitors effects on 
classroom event or student behavior
) (
Asks questions, e.g.
“What needs changing?”
“What is going well?”
“How can I improve…?”
)


 (
Selects strategy that best 
fits the classroom event or student behavior; plans how to implement it
) (
Gathers objective data and subjective information by
listening to students, reading attending conferences, etc.
)


 (
Analyzes new data and 
information
) (
Considers
alternative
strategies
)
 (
Makes a judgment based
on moral principles, e.g.,
“I want the child to succeed”
“Give honest, usable feedback”
“Consider the child’s feelings”
)


Reflective Planning			                   Reflective Evaluation
This philosophy of "The Teacher as a Reflective Practitioner" is incorporated into all the education courses at Buena Vista University. Students seeking Iowa teaching licensure for their field experiences will be familiar with this philosophy and the skills needed for reflective teaching. The supervised participation experiences provide great opportunities for students seeking Iowa teaching licensure to observe classroom teachers as reflective practitioners. The requirements of SPED 396 Supervised Participation - Special Education incorporate this philosophy of the reflective practitioner.
Educating Students with Disabilities and Students with Diverse Needs 

It is important that individuals preparing to work in special education programs understand how students with disabilities function in a variety of settings.  In order to better understand how these students are served throughout a school day, practicum students may need to spend time outside of the special education classroom setting to expand their perception and successfully finish assignments related to the Supervised Participation experience.  Practicum students must engage in activities relating to curriculum review, general education and special education classroom observations, data gathering and expanding their understanding of how students with disabilities function within the school culture. 
Although the purpose of SPED 396: Supervised Participation is to provide pre-service teachers with the opportunity to work with students meeting guidelines to receive special education services as defined by law, the teacher preparation program at Buena Vista University strives to exceed that minimal standard.  To meet the diverse needs of student entering the classrooms of the 21st century, the Supervised Participation experience exposes students to those from different cultures and/or family situations, those who do not have English as their first language; and those who bring unique issues related to gender, sexuality or ethnicity as well as those with academic, intellectual, behavioral, social, emotional, and/or physical deficits.  It is vital that individuals preparing to work in special education programs understand how these students function in a variety of settings, including those outside the parameters of special services.  Thus, to develop a more complete picture of how these students are served, practicum students may need to spend time outside a special education classroom environment to expand their perception and successfully finish assignments related to the Supervised Participation experience.  Practicum students should engage in activities relating to curriculum review, classroom observation, data gathering and expanding their understanding of how students with diverse needs function within the school culture. 


Responsibilities of Cooperating Teachers

Cooperating teachers have a vital role in the Supervised Participation Experience. Their responsibilities are as follows: 
1. To read through this information packet in order to be aware of the expectations, responsibilities and requirements of this practicum.
2. To provide the student with both observation times and a variety of hands-on experiences, in order for the student to gain some experience in the teaching profession and special education activities.
3. To assist in the education of the supervised participant by providing a variety of experiences, including but limited to giving directions, supervision of students, and evaluation of student produced work. 
4. To work with the supervised participant in the completion of the Supervised Participation Activity Checklist. This list of activities is to be completed during the Supervised participation period. Cooperating teachers will be asked to assist in providing the opportunities and guidance necessary for the completion of all activities. 
5. To evaluate the Buena Vista University student: noting strengths, concerns, and potential for success in the teaching profession. The SPED 396 Cooperating Teacher Evaluation form is to be completed during the last week of the Supervised Participant experience and mailed promptly to the assigned supervisor/Education Coordinator. A grade will not be assigned until this evaluation is received.


1a. Classroom Observation Report 
Development of Skills/Use of Data (InTASC #6, CEC # 4)

Purpose:          The practitioner candidate understands and uses a variety of data collection strategies to encourage student’s development of critical thinking, problem solving, and performance skills.

The practitioner candidate is able to interpret assessment data for instructional purposes as well as sequence and evaluate learning objectives.

Proficiency:     Identification of steps to achieve a behavioral learning objective

   Data Collection:  The supervised participant will:
· select a behavioral learning objective for a minimum of two students (one objective each) as identified in that student’s IEP.  
· objectives selected should represent two different areas of academic/behavioral performance. 
· gather informal assessment information on each in order to write a clearly articulated paragraph that describes the current performance level of that student.  
· utilizing that information as a starting point, describe the various instructional strategies and concepts used to achieve the learning objective for each student.   

 Evaluation:    The student must respond to the following reflective questions based on data collection:
· What information was necessary for you to acquire in order to begin developing an analysis for this student?
· What instructional strategies do you feel best meets the individual needs of the learner observed?
· What strategies, if given an opportunity, would you want to use with this student?
· How will you be confident that each step of the learning plan is mastered before moving to the next step?
· How well does the learning objective articulated in the IEP match the current performance demonstrated by this student?


1a. Classroom Observation Report Rubric
Development of Skills/Use of Data (InTASC #6, CEC # 4)

Evaluation Rubric:  Practitioners will be assessed on their response to the reflective questions, which is based on their understanding of skills development and use of data.

_____ Distinguished    Student has demonstrated a thorough understanding of the instructional strategies (based on student data) and concepts through using multiple representations and explanations with students. Student understands the relevance of enhancing learning through the use of a wide variety of materials as well as human and technological resources.

_____ Proficient          Student has demonstrated a solid understanding of instructional strategies (based on student data) and concepts. Most of the activities are suitable to students. All materials and resources support instructional goals, and most engage students in meaningful learning.

_____ Basic                 Student displays basic content knowledge about instructional strategies (and student data) and has a general knowledge of the characteristics which impacts the students’ learning and cooperating teacher’s effectiveness in reaching all learners. Also recognizes different approaches to learning that students exhibit.

_____ Unsatisfactory    Student lacks understanding, skill, or ability in assessing students’ needs or how they acquire knowledge and how different instructional strategies impact teaching/learning. Demonstrates little knowledge of central concepts related to instructional strategies and fails to make connections to students observed.

1b. Classroom Observation Report
Instructional Strategies (InTASC #8, CEC #2, #5)

Purpose:    The practitioner candidate understands principles and techniques, along with advantages and limitations, associated with various instructional strategies (e.g. cooperative learning, direct instruction, discovery learning, whole group instruction, independent study, interdisciplinary instruction).

Proficiency:    Practitioners are to identify three instructional strategies used by his/her cooperating teacher. Once the strategies have been identified, practitioners are to select two specific strategies he/she understands best and describe a classroom situation in which he/she thinks the particular strategy was effectively used.
Examples may be, but not limited to sequence chains, graphic organizers, mnemonics, cognitive mapping, feedback, visualization. 

   Evaluation:    From the three strategies identified, choose the two specific strategies you understand best and answer the following on the Instructional Strategies Checklist on the following page:

· For each strategy, describe the classroom situation in which you think the particular strategy was effectively used.
· How did the strategy affect the learning environment/student?
· How could the strategy be used in other subjects?


1b. Classroom Observation
Instructional Strategies
Checklist

Student Name _____________________________   Date of Observation ________________
Cooperating Teacher ________________________  Concept Taught ____________________
School District   ____________________________  Grade Level _______________________

Directions: Use the following grid to identify the instructional strategies used, to describe the situation in which it was used, and to identify which characteristics of the child are addressed/best served by the use of this strategy (In other words, why it was an appropriate choice.). This checklist will help you write the report.



	Strategy Used                         Situation                  Impact on Learning            Other Uses
	                                   Description					of the Strategy




1b. Classroom Observation Report Rubric
Instructional Strategies (InTASC #8, CEC #2, #5)

SCORING RUBRIC FOR REFLECTIVE INSTRUCTIONAL STRATEGIES:  The following rubric is for your reflective paper/classroom observation report on instructional strategies (InTASC #8).  An “unsatisfactory” rating on any section is unacceptable and will require revising and rewriting.


ELEMENT 1.  Student understands principles and techniques, along with advantages and limitations, associated with various instructional strategies.

	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Student described clearly and completely two instructional strategies, the classroom situation in which each strategy was effectively used, how each strategy affects the learning environment, and how each strategy meets the students’ needs.
	Student demonstrated a generally accurate knowledge of two instructional strategies, the classroom situation in which each strategy was effectively used, how each strategy affects the learning environment, and how each strategy meets the students’ needs.
	Student demonstrated a rather minimal understanding of two instructional strategies, the classroom situation in which each strategy was effectively used, how each strategy affects the learning environment, and how each strategy meets the students’ needs.
	Student did not demonstrate understanding of two instructional strategies, the classroom situation in which each strategy was effectively used, how each strategy affects the learning environment, and how each strategy meets the students needs.




ELEMENT 2.  Student understands how each instructional strategy could be used in other content areas/subjects.

	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Student described clearly and completely how each of the two instructional strategies could be used in other content areas/subjects.
	Student demonstrated a generally accurate knowledge of how each of the two instructional strategies could be used in other content areas/subjects.
	Student demonstrated a rather minimal understanding of how each of the two instructional strategies could be used in other content areas/subjects.
	Student did not demonstrate understanding of how each of the two instructional strategies could be used in other content areas/subjects.





1c. Classroom Observation Report
Portfolio Artifact
Individual/Group Motivation (InTASC #3, CEC #5)

Purpose:    	The practitioner candidate understands the principles of effective classroom management and can use a range of strategies to promote positive relationships, cooperation, and purposeful learning in the classroom.

Proficiency:    	Practitioners are to identify motivational strategies that may be used by his/her cooperating teacher.  Once the strategies have been identified, practitioners are to assess his/her understanding and describe a classroom situation in which he/she thinks particular motivational strategies were effectively used.

Data Collection:    Practitioners will reflectively write about their beliefs relating to student motivation, conduct a formative assessment of motivational strategies implemented by his/her cooperating teacher and complete a culminating reflective writing based on personal and professional growth.

1st Element:  Formative Assessments (1-2 Pages)
Practitioners are asked to record specific strategies his/her cooperating teacher is implementing in his/her classroom.  Specific strategies should include such areas as dealing with intrinsic and extrinsic motivators, individual, small group and large group motivational strategies, and strategies that encourage positive social interactions, active engagement in learning, and self-motivation. 
· What similarities exist between what the cooperating teacher is using and my personal beliefs about motivation?
· What differences exist between the cooperating teacher’s motivational strategies and my beliefs about motivation?
· How does seeing motivational strategies modeled by my cooperating teacher influence my beliefs about motivating students in a classroom setting?
2nd Element:  Culminating Reflective Writing (1-2 Pages)
Discuss the transformation you experienced about classroom motivational strategies as a result of this practicum by incorporating responses to the following guiding questions about classroom motivation:
· Describe some of the influences that changed your beliefs about motivating students in a classroom setting.
· Describe the classroom setting(s) you experienced from a motivational standpoint.  Identify specific strategies implemented by your cooperating teacher(s) and how effective/ineffective were strategies used to keep students engaged and enthusiastic about learning?
· What growth has occurred as a result of this practicum experience in the area of motivational strategies?
· What beliefs have been crystallized for you about motivation?







1c. Classroom Observation Report Rubric
Portfolio Artifact
Individual/Group Motivation (InTASC #3, CEC #5)

SCORING RUBRIC FOR REFLECTIVE PAPER/CLASSROOM OBSERVATION REPORT (INDIVIDUAL/GROUP MOTIVATION).  The following rubric is for your reflective paper/classroom observation report on individual/group motivation. (InTASC #3, as well as CEC #5 for SPED).  An “unsatisfactory” rating on any section is unacceptable and will require revising and rewriting.


ELEMENT 1.   Formative Assessment:  Student describes specific motivational strategies implemented in the classroom.  Strategies include intrinsic and extrinsic; individual, small group and large group; those that encourage positive social interactions and active engagement in learning, plus self-motivation strategies.  Student compares/contrasts these strategies with strategies identified in personal belief statement.

	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Student described clearly and completely various motivational strategies implemented in classroom.  Student explained clearly, completely, and effectively how these strategies were alike/ different compared to/contrasted with those strategies identified in the personal belief statement.
	Student described in a generally accurate way various motivational strategies implemented in the classroom.  Student explained effectively how these strategies were similar to and/or different from those strategies identified in the personal belief statement.
	 Student described in a rather minimal way various motivational strategies implemented in the classroom.  Student could have been more clear, but did explain how these strategies were similar to and/or different from the strategies in the personal belief statement.
	Student did not describe various motivational strategies implemented in the classroom.  Student explained inadequately how these strategies were similar to and/or different from the strategies in the personal belief statement.





 
ELEMENT 2.  Culminating Reflective Writing:  Student reflects on practicum experience and motivational strategies.
	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Student described clearly and completely the influences that changed his/her beliefs about motivating students, and the growth that occurred as a result of the practicum experience.  Student effectively identified multiple strategies and evaluated how effective they were in keeping learners engaged in and enthusiastic about learning
	Student described in a generally accurate way the influences that changed his/her beliefs about motivating students, and the growth that occurred as a result of the practicum experience.  Student identified several specific strategies and evaluated how effective they were in keeping learners engaged in and enthusiastic about learning.
	Student adequately described the influences that changed his/her beliefs about motivating students, and the growth that occurred as a result of the practicum experience.  Student identified a few specific strategies and evaluated how effective they were in keeping learners engaged in and enthusiastic about learning.
	Student did not describe the influences that changed his/her beliefs about motivating students, and/or the growth that occurred as a result of the practicum experience.  Student failed to identify specific motivational strategies and/or failed to evaluate how effective they were in keeping students engaged in and enthusiastic about learning.



ELEMENT 3.  Student Follows Paper Guidelines (refer to the 4 bullets on the previous page under Data Collection: Element 2)

	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Student effectively responded to all of the guiding questions for the four activities identified in the assignment sheet.  
	Student was generally clear and complete in responding to all of the guiding questions for the four activities identified in the assignment sheet.  
	Student adequately responded to all of the guiding questions for the four activities identified in the assignment sheet. 
	Student did not respond to the guiding questions for the four activities identified in the assignment sheet.  



ELEMENT 4.  Mechanics

	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Writing is clear, well-organized, and effectively presented.  Ideas are accurate and well-supported.  There are few, if any, errors in spelling, punctuation or usage.

	Writing is generally clear and well-organized.  Ideas are accurate and usually well-supported.  There are some spelling, punctuation, and/or usage errors.

	Writing lacks clarity and/or organization.  Ideas are at times difficult to follow and are not consistently well-supported.  There are several errors in spelling, punctuation, and/or usage.

	Writing lacks clarity and/or organization.  Ideas are difficult to follow and are seldom, if ever, well-supported.  There are numerous errors in spelling, punctuation, and/or usage.



1d. Classroom Observation Report
Managing Student Behavior (CEC #6)

Purpose:       	The practitioner candidate understands individual and group motivation and can identify behavior management strategies to create a positive learning environment.

Proficiency:    	Practitioner candidates will identify rules, regulations, and procedural safeguards present in the classroom that affect the planning and implementation for a positive learning environment, crisis prevention, and management intervention.
  
   Data Collection:    Practitioners will solicit information related to the following categories:
	
	Categories of Data Collected:
· Identify at least three proactive behavioral management strategies utilized in this setting.
· Describe behavior management interventions observed in the setting.
· What impact have these interventions had on the child’s performance?

Evaluation:    	In responding to the data collected, practitioner candidates must recognize and identify behavioral management strategies as demonstrated in a classroom as well as identify possible modifications to enhance management of behavior.

1d. Classroom Observation Report Rubric
Managing Student Behavior (CEC #6)

Evaluation Rubric:  Practitioners will be assessed on their response to the reflective questions, which is based on their understanding of management strategies.

_____ Distinguished    	The student has demonstrated a thorough understanding of the behavior management strategies and concepts through identification of multiple examples and explanations.  The examples and explanations capture key ideas and the student links them to potential modifications of the learning environment. Describing how the intervention was monitored and the level of strategies’ effectiveness for the student’s progress is clearly, completely and effectively described with examples.

_____ Proficient    	The student has demonstrated a solid understanding of behavior management strategies and concepts. Most of the strategies are suitable to students’ abilities and behavior. Describing how the intervention was monitored and the level of strategies’ effectiveness for the student’s progress is effectively described with examples.

_____ Basic    	The student displays basic content knowledge about behavior management strategies and has a general knowledge of how they impact the students’ behavior and learning environment. The student could have been more clear, but describes how the intervention was monitored and the level of strategies’ effectiveness for the student’s progress. 

.
_____ Unsatisfactory    	The student lacks understanding, skill, or ability in identifying basic behavioral management strategies and fails to make connections to how learning environments can be modified to manage undesirable behaviors.




















Buena Vista University
SPED 396
Supervised Participation
Activity Checklist

I.  Orientation Experiences:
	
	Student
Initialed
	Coop Teacher
Initialed
	NA

	Principal
	
	
	

	Secretary/Office Personnel
	
	
	

	Team/Partner Teachers
	
	
	

	Other/Special Area Teachers
	
	
	

	Support Personnel (Cooks, Custodians, Nurse, Counselor, Aides
	
	
	

	Media Specialist/Media Center
	
	
	

	Toured Building/Materials Access
	
	
	

	Observed Playground Area
	
	
	

	Observed Independent Study
	
	
	

	Observed Lunchroom Area
	
	
	

	Other Supervisory Duties (specify)
	
	
	

	
	
	
	



II.  Discussion with Cooperating Teacher:
	
	Student
Initialed
	Coop Teacher
Initialed
	NA

	Discipline
	
	
	

	Classroom Rules
	
	
	

	Daily Schedule/Transitions
	
	
	

	Fire Drill/Disaster Drill Procedures
	
	
	

	Students with Special Needs
	
	
	

	Student Illness/Injury
	
	
	

	General Housekeeping Procedures
	
	
	

	Student Absences
	
	
	

	Testing Practices
	
	
	

	Record Keeping/Cumulative Records
	
	
	

	Social and Work Climate
	
	
	

	Faculty Meetings
	
	
	

	Grouping of Students
	
	
	

	Student Referrals
	
	
	

	School and Community Resources
	
	
	

	Cultural/Linguistic Factors
	
	
	

	Parent/Teacher Communication
	
	
	

	Standards and Benchmarks Document
	
	
	



	
				

III.  Other Activities/Evaluation
	
	Student
Initialed
	Coop Teacher
Initialed
	NA

	Attended Professional Meeting or In Service
	
	
	

	Observed or participated in procedures for using AEA resources
	
	
	

	Observed parental contact procedures
	
	
	

	Collected file materials
	
	
	

	Reviewed students’ IEP files
	
	
	

	Attended a student concern meeting
	
	
	

	Attended open house, school assembly, or other extra-curricular activity
	
	
	

	Observed/participated in Parent-Teacher Conferences or a parent meeting
	
	
	

	Observed a different special education classroom
	
	
	

	Attended a faculty meeting before/after school
	
	
	



Additional Comments:























Date Check List was completed  					______________________


Cooperating Teacher Signature				_____________________________ 		


Student Signature						_____________________________

Buena Vista University
SPED 396
Supervised Participation
80-Hour Verification Form


Thank you for agreeing to help with ________________________________ 's Supervised 
Participation this semester/term. Supervised Participation students are required to work with 
their cooperating teachers a minimum of 80 contact hours. The BVU Director of Field Experience/Education Coordinator will oversee the progress being made by the student during 
this period. Please note below any tardiness and/or absences of the Supervised Participation student.


           DATE          TIME OF OBSERVATION             TOTAL TIME              INITIALS


























My signature below verifies that the above-mentioned Buena Vista University student has successfully fulfilled his/her requirements for the Supervised Participation with no major concerns.


Cooperating Teacher Signature_________________________________________________Date_______________


SPED 396
Supervised Participation – Special Education
REQUIREMENTS

The following items must be submitted before receiving a PASSING grade for SPED 396 Supervised Participation - Special Education. Students must attend an exit meeting to discuss the Practicum experience. Failure to submit these items by the end of the semester/term will receive a Fail as a grade for this field experience.


Student Name ____________________________________


	Requirement				Completed (indicated by check)


Observation Report #1a Development of Skills/Use of Data	______

Observation Report #1b Instructional Strategies			______

Observation Report #1c Individual/Group Motivation 		______

Observation Report #1d Managing Student Behavior                  ______	
						
Student Final Evaluation						______

Cooperating Teacher Final Evaluation				______

80-Hour Log Sheet							______

Supervised Participation Activity Checklist			______

Exit Meeting								______
	
















Buena Vista University
SPED 396 Final
Supervised Participation
Student Evaluation


To be completed by the Practicum Student during the last week of the Supervised Participation experience. 
Supervised Participant __________________________________  Date ____________ 
Cooperating Teacher _____________________________________ Phone __________ 
Subject Area(s) ________________________________________ Grade Level_______
School District __________________________________________________________

 (
Strongly Agree
) (
Agree
) (
Strongly Disagree
) (
Disagree
)Circle the appropriate response.
 				
Supervised participation: 			 

1. Gave me a greater awareness of what it means 
	to be a classroom teacher. 	1 	2 	3 	4 

2.  Helped to confirm my decision to become a teacher. 	1 	2 	3 	4
 
3. Helped me decide a preference for a grade level, 
	subject, and/or disability area.	1 	2 	3 	4 

4. 	Helped me become aware of my strengths 
		and weaknesses in working with students. 	1 	2 	3 	4
 
5. 	Illustrated for me some of the pleasurable 
		and problematic features of teaching discussed 	1 	2 	3 	4 
		in my education classes. 

6. 	Ranks as one of the most valuable experiences	1 	2 	3 	4 
		thus far.

My Cooperating Teacher: 

1. 	Gave me meaningful assignments. 	1 	2 	3 	4 
2. 	Gave me help, direction, supervision and 
	evaluation of my work. 	1 	2 	3 	4 
3. 	Gave me a broad range of classroom and 
	school experience. 	1 	2 	3 	4 
4. 	Should be used for Supervised Participation 
	again. 		1 	2 	3 	4 
Please use the back of this form for any other comments you may have concerning the Supervised Participation experience and for your suggestions on how this experience can be improved. 
Please return to the Director of Field Experiences/Education Coordinator
Buena Vista University
SPED 396 Final
Supervised Participation
Cooperating Teacher Evaluation
 To be completed by the Cooperating Teacher during the last week of the Supervised Participation experience. 
Supervised Participant __________________________________  Date  _______________ 
Cooperating Teacher ____________________________________Phone  ____________ 
Subject Area(s) ________________________________________Grade Level  ________
School District _____________________________________________________________

Please use the following rating scale.

1 = Distinguished              	      3 = Basic
2 = Proficient                                4 = Unsatisfactory

Personal qualities: 

Cooperative 	1 	2 	3 	4 			Creative 	1 	2         	3           4 
Dependable 	1 	2 	3 		4 	Efficient 	1 		2 		3 	   4 
Enthusiastic 	1 	2 	3 		4 		Flexible 	1 		2 	3            4 
Friendly 	1 	2 	3 		4  	Knowledgeable 	1          2 		3 	  4 
Professional 	1 	2 	3 		4 		Punctual 	1 		2 		3 	  4 
Comments: (Please use the back of this form for any additional comments)



From your observations, does this student have the qualities needed for success in the teaching profession?	_______yes   
	_______no     
	_______somewhat 
Please comment. (Please use the back of this form for any additional comments) 

Do you have any concerns regarding this student about which you would like to visit with the Director of Student Field Experiences/Education Coordinator about? (Yes     No) If so, which would be better for you: a phone call or a visit (if within 50 miles of campus)? Include your phone number and the most convenient time to call. 

_____ Visit	_____ Phone Call      Number I can be reached		
		Best Time to call	
Cooperating Teacher's Signature _________________________________ Date 	


Please return to the Director of Student Field Experiences/Education Coordinator
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